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The Use of Dictogloss YouTube Videos for Enhancing
English Listening Comprehension and VVocabulary
Skills of Fourth Primary School Students

Dr. Heba Mustafa Abdullah
TEFL Assistant Professor, Curriculum & EFL Instruction,
Faculty of Graduate Studies for Education,
Cairo University
Abstract

The study aimed to examine the effect of dictogloss YouTube videos
on developing the listening comprehension and vocabulary skills of
primary school students. The study adopted a quasi-experimental design.
The sample of the study consisted of a group of sixty primary school
students. The sample for the study has been assigned to an experimental
group (n = 30) and a control group (n = 30). The instruments of the study
included a listening comprehension and vocabulary skills checklist and
pre-and post-tests for listening comprehension and vocabulary skills.
Results revealed that there were statistically significant differences at 0.01
levels for the overall listening comprehension and vocabulary skills in
favor of the post-test. Results were discussed in relation to several factors.
Finally, the study provided beneficial contributions in relation to

implementing the proposed dictagloss YouTube videos in EFL classrooms.

Keywords

Dictogloss YouTube Videos , English Listening comprehension,
Vocabulary skills, Fourth Primary School Students.
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The Use of Dictogloss YouTube Videos for Enhancing English
Listening Comprehension and Vocabulary Skills of Fourth Primary
School Students

The process of language learning encompasses several processes

where the appropriate use of vocabulary and the development of listening
comprehension skills are considered necessary. Nowadays, the use of
digital mediums for learning new languages has become a growing trend
among both teachers and students. In particular, YouTube videos have
come to serve as a flexible learning tool that is considered beneficial
(Meinawat, 2020; Saed, 2021; Wahyuni & Utami, 2021). In this context,
the current study examines the potential effect of implementing dictogloss
YouTube videos on enhancing English listening comprehension and
vocabulary skills for fourth-primary students.

The use of dictogloss as a pedagogical technique gained popularity
throughout the 1980s as educators endeavored to incorporate more
interactive and student-centered approaches into their teaching practices.
This technique created opportunities for students to actively participate in
genuine language interactions through communicative means. In
particular, its origins can be attributed to the establishment of the
communicative language education paradigm. Since its usage, the
dictogloss technique has undergone developments in order to meet the
requirements of individual language learning (Chun & Aubrey, 2021;
Kurtaj, 2021; Zohrabi & Tahmasebi, 2020). Consequently, it turned into a
great resource for enhancing students' abilities in listening, speaking, and
writing through the included process of collaborative language analysis
(Aminatun,2021; Dobakhti,2020; Rashtchi,2020; Rashtchi,2020).

The fundamental tenet of the dictogloss technique is that it is an
activity or practice that concurrently emphasizes both form and meaning.
The form-focused feature in the dictogloss technique holds considerable
importance, as it facilitates gaining accurate language (i.e., vocabulary,
grammar, and pronunciation), resulting in enhanced linguistic competence.
In contrast, the included collaborative practices prompt learners' active
involvement in cooperative language comprehension and production,
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emphasizing the purposeful utilization of language (Modarresi, 2021;
Zinkgraf & Verdua, 2021).

The use of the dictogloss technique provides various advantages in
the EFL context. According to Azmoon (2021), learners have actively
engaged in the process of identifying errors and are urged to take part in
discussions concerning these errors. In turn, this facilitates a more direct
and effective means of collaborative linguistic awareness. In the same vein,
Calzada and Mayo (2021) assert that it provides learners with opportunities
to focus on negotiations over alternative varieties. Furthermore, according
to Kopinska and Azkarai (2020), the implementation of the dictogloss
technique in language learning settings has been found to boost learners'
motivation and foster their willingness to explore more linguistic items.

According to Yaseen (2020), the dictogloss technique encompasses
several language abilities, including listening, speaking, reading, and
writing. It requires learners to utilize their understanding of the linguistic,
grammatical, and conversational systems of the target language. The
dictogloss technique works really well in mixed-ability classes. Similarly,
Richardson (p. 3, 2021) confirms that “it integrates the four domains of
language learning (speaking, listening, reading/viewing, and writing) and
IS a very effective language learning tool as it requires learners to listen,
talk, collaborate, take notes, redraft, and present orally”. Additionally,
Chun and Aubrey (2021) discovered that the dictogloss technique might be
adapted to effectively facilitate learning and teaching English writing
skills.

Moreover, the dictogloss technique can be classified as an information
gap practice due to its ability to generate a necessity for learners to engage
in communication. Learners are asked to gather and negotiate with their
peers, with the ultimate goal of bridging the gap and accomplishing
assigned tasks (Kopinska & Azkarai, 2020). During the learning process,
individuals engage in the act of negotiating meaning, whereby they actively
seek to understand and clarify opinions and ideas. Additionally, learners
also become aware of their errors and take steps to modify or correct them.
The primary emphasis is not placed on repeating the exact wording of the
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initial text but rather on producing a text that closely corresponds to the
intended meaning of the original text. The dictogloss technique may be
used with a variety of texts, such as brief snippets from newspapers,
academic literature, narratives, or texts developed specifically by teachers
for the purpose of facilitating particular learning outcomes (Syafiq, 2021;
Rangkuti, 2021)

In recent years, an expanding body of research has grown, focusing
on investigating the effect of the dictogloss technique on multiple aspects
of EFL instruction. These aspects include skills, i.e., listening (Tsauri,
2021; Aminatun, 2021), speaking skills (Rahayu, 2020; Rashtchi, 2020),
writing skills (Sugondo, 2021), and other aspects, particularly grammar
(Kurtaj, 2021), self-learning (Lim, 2021), motivation ( 2021), and
perceptions ( Kim & Cha, 2021)

One main common ground among aspects of the dictogloss technique
and web-based learning is that the learning process encompasses more than
a passive reception of information from the teacher. It involves active
engagement by students through activities such as watching,
demonstrating, and other associated tasks. According to Kanellopoulou
(2021), web-based learning tools have gained popularity due to being
flexible and effective resources, i.e., they are accessible at all times and
from any place. Integrating the dictogloss technique with web-based tools,
namely YouTube videos, has been recommended by several researchers
(Fitria, 2021; Wati, 2021). Based on what is mentioned above, integrating
the dictogloss technique with YouTube videos in EFL instruction has been
recommended.

Two main pedagogical techniques have arisen in relation to
vocabulary learning: form-focused and meaning-focused instruction. Both
approaches can be implemented either indirectly or directly
(Yang,2021). Meaning-focused instruction aims to foster procedural
knowledge, which is acquired through the interpersonal interpretation and
practice of language (Perez,2020; Webb, 2020). However, it is important
to differentiate between vocabulary acquisition and learning. The latter is
characterized by the deliberate cognitive manipulation, interpretation, and
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internalization of declarative knowledge through varied, well-designed
activities.

On the other hand, the former is distinguished by the subconscious
assimilation of lexical procedural knowledge by the learner (Perez, 2020;
Rodgers & Webb, 2020; Webb, 2020; Yang, 2021). However, this study
focuses on the learners’ ability to identify kinds of words (declarative
knowledge), synonyms (interpretation), and the use of words in context
(procedural knowledge).

A wide range of studies have been undertaken to investigate different
methodologies aimed at enhancing the vocabulary skills of EFL learners.
The following instructional techniques have been recently identified in the
literature: game-based learning (Zou et al., 2021), mobile applications
(Klimova, 2021), Duolingo apps (Ajisoko, 2020), posters (Dhia Alsalihi,
2020), simplified pictures (Bates & Son, 2020), multimodal glossing
(Ramezanali & Uchihara& Faez, 2021), and augmented reality (Tsal,
2020).

Furthermore, the significance of developing listening comprehension
abilities in language learning has been widely acknowledged. In English as
a foreign language (EFL) settings, listening comprehension means that
students can understand spoken language as a whole and put together
separate pieces of speech. Listening comprehension skills extend beyond
the literal interpretation of the meaning of a spoken language. It entails the
process of reconciling spoken language with pre-established cognitive
knowledge. According to Clayton's study (2021), learners use their prior
knowledge and experiences to perceive and interpret spoken exchanges.
This perspective is often known as "top-down™ processing.

On the contrary, listeners may derive meaning by making use of some
linguistic signals. They may establish a connection between the linguistic
construction of utterances and their meaning. This view is often described
as the ‘Bottom-up' processing (Nhat, 2021). However, those who possess
advanced listening skills are able to utilize both bottom-up and top-down
processes concurrently (Furuya, 2021). In this study, listening
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comprehension skills can be described as cognitive processes that involve
identifying main ideas, details, and story events.

Numerous studies have been conducted to examine diverse
approaches to enhance listening skills, including songs (Kobilova, 2021),
online collaborative training (Ahmed, 2021), video subtitles (Alabsi,
2020), mobile learning (Al-Shamsi, 2020), blended learning (lbrahim,
2020), a task-based proposed program (Hashem, 2020), dual subtitles
(Hao, 2021), flipped classroom (Etemadfar, 2021) and video annotated
strategy (Chen, 2021)

Consequently, there is a notable emphasis placed on vocabulary and
listening comprehension instruction in both theoretical and practical
domains. This emphasis may be related to the essential function that
vocabulary and listening skills play in the process of learning English.

The context of the problem:

Education, Cairo University, since 2012. In practical education, the
researcher noted a deficiency in English listening comprehension and
vocabulary skills among fourth-grade primary students.In order to gain a
more precise identification of the problem of the study, a pilot study has
been conducted. It involved administering an English listening
comprehension and vocabulary skills test to a group of twenty-one fourth-
grade primary school students. The test aimed to assess students' level of
mastery in listening comprehension and vocabulary skills. The results
indicated that a significant percentage of the students, specifically 73%,
demonstrated inadequate mastery in both listening comprehension and
vocabulary skills (see Appendix A).

Furthermore, the subsequent elements were observed:
= Difficulty in identifying spoken words
= |nappropriate use of vocabulary within context
= Difficulty in identifying the main ideas.
= Challenges in recognizing details
= Difficulty in identifying word synonyms
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= Challenges in identifying types of words.

The context of the problem

Hence, in spite of the importance of listening comprehension and
vocabulary skills, fourth-grade primary school students in Egyptian
government schools show a deficient level of mastery in these skills
(Elshanawany, 2020; Maroof, 2021; Tahoon,2021; Saad ,2020).

The problem of the study can be stated as follows:

The fourth-grade primary students are weak in listening
comprehension and vocabulary skills. The observed weakness in student
mastery of skills can be attributed to the inadequacy of traditional EFL
classroom instruction.

Hence, the current study seeks to answer the following question:

What is the effect of using dictogloss YouTube videos on
developing the English listening comprehension and vocabulary skills of
fourth-grade primary students?

A set of sub-questions branching from this principle question can
be stated as follows:

1- What is the effect of using dictogloss YouTube videos on
developing the English comprehension skills of fourth-grade
primary school students?

2- What is the effect of using dictogloss YouTube videos on
developing the English vocabulary skills of fourth-grade primary
students?

The study hypothesis

1. There are statistically significant differences between the mean
scores of the experimental and control groups on the administration
of the listening and vocabulary skills pre-test and post-test in favor
of the experimental group.

2. There are statistically significant differences between the mean
scores of the experimental group students on the administration of
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the listening and vocabulary skills pre-test and post-test in favor of
the post-test administration.
Method

Participants

The participants of the study were a group of sixty (n=60) fourth-
grade primary students at Om Elmaameneen for primary students, Cairo
Governate. The sample of the study was which is assigned into two groups
(experimental and control).

Instruments

A) Listening comprehension and vocabulary skills checklist

For the study, the researcher developed a listening comprehension
and vocabulary skills checklist focused on the aim of identifying the key
sub-skills most needed by fourth-grade primary school students. A review
of the checklist was carried out by a panel consisting of three TEFL experts.
(see Appendix B for the final version)

B) Listening comprehension and vocabulary skills test

To assess the mastery level of students in listening comprehension
and vocabulary abilities, the researcher constructed a test. The test
comprised two primary parts, specifically: (a) listening comprehension and
(b) vocabulary. The initial component comprises a set of true or false
questions, which were given a total of six marks. In this part, students were
required to actively engage in listening to concise audio passages and, after
that, provide correct answers. In the vocabulary part, students were
required to answer six multiple-choice questions, which were assigned for
a total of six marks. In order to ensure the validity of the tests, it was
administered to a group of three TEFL specialists. The reliability was
measured using Cronbach's alpha coefficient after its administration to a
sample of ten students. The calculated value was(0.874), which was found
to be statistically significant at the 0.01 level (see Appendix C for the final
Versions).

Procedures
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The study's sample was given a pre-listening comprehension and
vocabulary skills test before the dictogloss YouTube videos were
implemented. The implementation of the dictogloss YouTube videos
started on March 12th and ended on April 23rd, 2021. The researcher
conducted an introductory session with the participants for one hour,
during which the dictogloss YouTube videos were introduced and shown.
Subsequently, the researcher met with the participants on a weekly basis in
a multimedia room environment for a series of five sessions, each lasting
for 45 minutes, resulting in a total duration of approximately 4 hours.

The instructional sessions consisted of four different teaching stages:
preparation, listening, reconstruction, and feedback (see Appendix D).The
implementation was restricted to the reading passages ascribed for fourth-
grade primary school students (Connect Plus, Students' Book, Second
Term). This implementation was carried out in accordance with the
syllabus provided by the Egyptian Ministry of Education. Following the
completion of the implementation, the post-listening comprehension and
vocabulary skills post-test was performed.

Results

The statistical analysis of the data was conducted using the social
science software program SPSS, namely the t-test and the Eta squared
formula. The t-test was used to compare the scores of the experimental
group participants on the pre-and post-listening comprehension and
vocabulary skills tests in relation to the first hypothesis.

The findings of the study indicate that there were statistically
significant differences, with a significance level of 0.01, in favor of the
administration of the post-test. The data above is presented in Table 1.

Table (1): Results of the pre and post -listening comprehension and vocabulary
tests comparing the experiment group with the control group.
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Admin. Mean N Std. DF T value E;if;gt
Control 2.995 30 0.985 58 6.418 0.769
Expermin. | 11.088 2.199

The findings of the study indicate that there were statistically
significant differences, with a significance level of 0.01, in favor of the
experimental group. This is evidenced by the estimated t-value of (6.418).

In order to verify the second hypothesis, a paired sample t-test was
conducted to compare the mean scores of the students in the experimental
group on the pretest and posttest of listening comprehension and
vocabulary

Table2. Results of Administrations of listening comprehension and
vocabulary skills pre-post tests Comparing Experimental Group
Students’ Mean Scores.

sub-skills N | Mean S.D t Sig Eta
Identify main | Pre | 30 0.44 | 0.844 3.41 | .001 0.514
ideas

post | 30 1.97 | 0.557

Identify details | Pre | 30 0.47 | 0.021 3.88 | .001 0.588

post | 30 1.92 | 0.137

Identify story | Pre | 30 0.36 | 0.132 3.68 | .001 0.499
events

post | 30 1.75| 0.122

Listening (total) | Pre | 30 1.39| 0.049 | 5.115| .001 0.701

Post | 30| 5.361| 1.625

Identify | Pre | 30 0.34 | 0.784 3.71| .001 0.534
synonyms
post | 30 1.88 | 0.365
Use words in Pre | 30 0.30| 0.224 3.36 | .001 0.574
context

post| 30| 1.89| 0.016
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identify kinds of | pre | 30 045 0.184 3.88 | .001 0.571
words ( nouns ,
verbs , gerund)

Post | 30 1.98 | .0125

Vocabulary (total | Pre | 30 1.85| 0.113| 6.521| .001 0.722

post | 30| 5.041| 1.662

Total | Pre | 30 3.39| 0.415| 7.996 | .001 0.895

post | 30 | 11.088 | 2.199

The second table (2) demonstrates that there were statistically
significant differences noted between the mean scores of the experimental
group when comparing the pretest and posttest administrations of listening
comprehension and vocabulary skills. These differences were in favour of
the post-test administration. Particularly, the estimated t-value for the
writing test was 0.895. Therefore, it has been found that the use of
dictogloss YouTube videos significantly contributed to the improvement
of English listening comprehension and vocabulary skills among students

in the experimental group.
Discussion of results

In light of the study’s results, there is evidence that the use of
dictogloss YouTube videos had a positive effect on developing listening
comprehension (t value was 5.115) and vocabulary skills (t value was
6.521) of fourth-grade primary students. This was revealed by comparing
the scores of the experimental group students on the pre-and post-
administrations of the listening comprehension and vocabulary skills tests.
The results of the current study are consistent with other studies that
revealed the efficacy of deploying dictogloss in enhancing some EFL
learners' skills (Aminatun, Muliyah & Haryanti, 2021; Dobakht.& Shams
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Khorrami ,2020;Kurtaj, 2021; Putri ,2020; Rashtchi, 2020; Zinkgraf &
Verdld ,2021; Zohrabi & Tahmasebi ,2020).

Consequently, the significant improvement shown in the students’
vocabulary and listening comprehension skills may primarily be ascribed
to the use of the dictogloss YouTube videos. Hence, the likely
interpretation of these findings could be attributed to the stages proposed
for the dictogloss YouTube videos, which were rooted in two main
instructional foundations, i.e., form-focused and learner-centered. Thus,
factors that resulted in the student’s progress can be discussed in relation

to the proposed dictogloss YouTube videos.

Firstly, some factors can be related to the procedures of the suggested
dictogloss YouTube videos (i.e., preparation stage, listening,
reconstruction, and feedback phase). The well-organized initial session
proved to be advantageous for the students. During this session, the
researcher presented a comprehensive description of the dictogloss
YouTube videos as a pedagogical technique, encompassing its objectives
and procedures. As a consequence, students gained a comprehensive
understanding of the expected learning phases and outcomes.
Consequently, students demonstrated a keen interest in assuming

responsibility for their learning.

Furthermore, the videos were arranged in a coherent order, with the
need to complete the previous video before the next. Moreover, phases
were simply and logically arranged, where students’ interest was aroused
in the preparation phase. Their explosion of language took place in the

listening phase, and their manipulation and innovative use of language
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were fostered collaboratively during the reconstruction and feedback

phases.

Secondly, several extra factors that might have influenced the
observable progress of students were closely associated with the degree of
flexibility provided in their exploration of the learning content. Content
had been offered in varied formats within videos, i.e., texts, recordings,
illustrations, and pictures. The use of an array of pictures, shades, patterns,
and other visual elements was intended to match the varied preferences and
learning styles of students. This particular variation also afforded the
researcher different alternatives in terms of ease and simplicity. In addition,
students were provided with the opportunity to exercise control over the
video content by utilizing functions such as stopping, pausing, fast-
forwarding, rewinding, and repeating, both during class sessions and in
their own homes .The presence of such flexibility offers students the ability

to engage in self-paced learning and reinforce their understanding.

Thirdly, regarding the videos, several things might be addressed.
Initially, the duration of the recordings was limited to a concise timeframe
of 7-10 minutes, which effectively ensured that students were engaged and

attentive throughout the entirety of the recordings .

Additionally, the content was divided in order to facilitate students'
comprehension and retention of information while avoiding excessive
cognitive burden on the working memory. Each video covered a distinct
theme. Moreover, the videos exhibited a high level of organization and
structure. Every video began with an introductory part consisting of a
question and ended with a closing section. This particular framework
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facilitated students in the process of reconstructing knowledge

comfortably.

Conclusion

The current study aimed to examine the efficacy of deploying
dictogloss YouTube videos in terms of enhancing listening comprehension
and vocabulary skills. The experimental group consisted of thirty primary-
grade students at Om Elmaameneen, located in Cairo Governate. dictogloss
YouTube videos were used in this study. The study findings reveal that the
use of dictogloss YouTube videos provided a beneficial impact on the
listening comprehension and vocabulary skills of fourth-grade primary

students.
Recommendations

The study suggests that more research needs to be done on how
students in primary school EFL classrooms deploy different types of
dicatgloss procedures. Additionally, it is recommended to explore the use
of dictogloss YouTube videos for enhancing various language

competencies across different academic levels and school stages.
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